Hr^-vwr **** nn gi-.'W K , %' *****■**' s* ^ 



DOCQSEST RESUBE 



BO 051 129 



SP 005 020 



TITLE 

INSTITUTION 
PUB DATS 
BOTE 



Group Procsss Training Baterials. 

Stanford Univ. , Calif. School of Education. 

Apr 71 

25p. ; Training program developed for Stanford EPDA 
Project 



BOBS PalCS 
DESCRIPTORS 



BDHS Price HP-S0.65 HC-B3.29 

♦Decision Baking Skills, ♦Educational Problems, 
♦Group Dynamics, ♦Ptoblos Solving, *Training 
Technigues 



ABSTRACT 

The training program for vhich these materials have 
been developed is divided into tso parts: the first is general, 
theoretical, and cognitive; the second is specific, practical, and 
applied to actnal situations. The first part provides a highly 
structured, non- threatening learning situation, and nakes extensive 
nse of set exercises; the second reintroduce., the connlexities of 
actual tas£s and personalities and generates the content of the 
exercises from the participating teaas. The program deals vith 
problem solving in staff differentiation, in the classroon, and in 
f aculty-student-parect-administration-comnunity relations. 
Participants tcice go through the processes of problea solving and 
gronp dynan.ics included in the progran, once to aaster the concepts 
and techniques involved, and once to apply then to actual situations. 
As well as ss ostlise of the trailer's annual, the document includes 
the foliosing excerpts fron the training aaterials: 1) problem 
.solving models, unit 2 (problea solving in groups) ; 2) glossary of 
terns for day 1; 3) block exercise; and 4) coamonication nodule, unit 
4 (perception as i listening skills). (BBB) . ;" 
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^ materia la is that within a group, 
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Problem Solving and Group Processes in. Education: 
A Brief Description of the Training Program 
1 Developed for the Stanford EPDA Project 
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in the Classroom ; ' ■ • y. 

in Faculty - Student*- Pai'ent - Administration - Community 









'i'-’/fi v'* 






■;v-> 

, Vj'vfr:? 









Introduction to the Training Program 

A. The Role of Problem Solving and Group Processes in Education 

&-;L V...~ in sta ** Differentiation v : -: a V-- ^ 

s. 1 -; 

Relations J *< . ' ■ 

B. The Two-Part Structure of the Training Program 

<nie training prog r era is divided into two parts: the 

general,' theoretical and cognitive; the second specific, 
practical, and applied to actual situations. Participants 
; go through the processes of problem solving and group 
iir dynamics included in the. program twice: first in order to 
; naater the concepts and techniques involved, and : gain 
- ; t° ap ny then to actual situations. The first .mrt makes 
extensive use of set exerciser; the second generates the 
txerclscs from the participating teams, 
icvideaa highly structured, non-threatening 
learning situation; the se<x>nd ^introduces the complexities 
of actual tasks' and personalities, W ’!•<:>{ ;• i ' 



Experiential Introduction 
Siauese Gaaobal 1 , 

* W* ,*»*©inO contains the conponeats of problem solving 

v ; * • "" " r - • ^ * ■' 



pro COM which participant will neat in the 
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P. ytva Problea Solving Mobile: 

aocVtlc for problea colving are Introduced 1 mediately: 
if*** ■ °® A *iU> propaaa . The** provide a 



of raferenoe throughout the 
contain* flva iU|tt: 









ERIC 





's ;< V' 









1, 

H : r 2. 



■; V, 



problem sensing 

problem definition v ^ ‘ / 

3, de c is ions abou t how to proce a d " ; ' ; ; ; 5 y. 

4, generation of alternative solutions 

5, evaluation of alternatives and decision. 

The second model focuses on three phases in the changing 
dynamics of the group: • > 

1. orientation V "'T ■' /;•' 

2. evaluation ///• ^ 

3. • control. ^'V : w- Z/ . ‘--IV IV 






It. The Components and Processes of Problem Solving. 
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The exporieuco of problem solving, and second exercise: 

Hie Pooling of Information. . 3 

1, In this exercise each participant is given a set of five 
questions and yes or ro answers to them. The tasl; xr 
to establish to *bat the questions refer. Each participant 
may not show his quertions to the others, but he may 
share them in any other way. Only by pooling the 
information can the correct answer be found. 

This exorcise enables participants to experience problem 
solvii* and to assess the status of their problem solving 
Skill*,/ U also, provides an initial point of oosparison: 




repeated at the conolusion of 
utd processes / ^ 



Cttasmlmloatlon smd perception: A Series of three exercises 

with .the problems of communication , 

•*»**!•• * eojMDlce tor tttMpti to give accurate 
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2. Echola) ia . /V ; , ; .• • ^ . 

V*1. In . this e ' 5 er cise two participants discuss an issue, 
but the person spoken to cannot reply until he has 
restated what the speaker said. The exercise focuses on 
listening . v / / 

3. Perception Biases. 

In this exercise participants are presented with 
pictures of ambiguous iituations and asked to describe, 
not interpret, each scone. The exercine develops an 
awareness of perceptual biases. . 4 'k^;v\'; * 

4. The video tape Illustrates modes of verbal and other 

kinds of communication, feedback patterns, end communication 
problems in a lesson taught to junior high school students. 
Task and Process ■_••• y'.j y ■. ..</■/■[’ ' 

Observation Skills V 

The Communication unit focuses opon the individual; 
the present unit begins to look at group processes and groups 
at work performing tasks. The two exercises in this unit 
concern the relationship between task and process, and the 
role and Influence of individual members within the group* 

During this unit also, participants will be learning 
the skills of observing and identifying what transpires as 




process. 



K v*'^: 'i\~ participants are asked 

toperfor* an easy task and an impossible task within 






•lout* tiae periods. Th« exarclse reveals the 
iafluenoa of tha nature of the teak upon group processes , 
b. Observation Skills! •. . , • ■ ; y. 
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2. Role and Influence \ ? 

'V • A. v J Y. a. -‘ The NASA Exercise ' ‘A *• »\;\s\/Cr /7: ; '' ’>, •■■ 

•V, In this exercise groups are asked to arrive at 

%■#:] a consensus ranking of the usefulness of a list of 
items for survival on the moon. 
b . Observation Skill ’ ■ .. _■ 7 . 7 \ \ A'A-'. 

• A-X Each participant is asked to rank the members of 
A.77'.>A 7A V A hi® team according to their contributions to performing 
the task. . The data again serves as a basis for 
S. - . irS . d i S CUS S ion . ’ A A : . :yV ; r \ ; - .77. : _ •••■; , ; Y\ 

D* The Heuristics of Problem Solving 
1 This unit concentrates on methods of solving problems. 

. . • 1. Review of the Problem Solving Models 

2. The Block Exercise v ' A: A'7'-' ' 7:7 A •’vAy.-; A 'A- A- 

In this exercise each group receives 22 blocks which 
A- V" _A' r they must correctly divide into fajr groups. Subsequent 
; i discussion includes listing the heuristics which were 

■-i’AA or might have been employed in solving this problem. 

Role Playing ;.i/v 7 A *7 7 y. : .AlA • • ; A. “A ' 

This exercise introduces one heuristic; role playing. 

Id it participants are given roles to play in a simulated 
problem aolvlng situation. A ;7 A 7 
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The Second Pooling of information exercise. 

' Wg >.V.- ■ '■*. V' ; VV- 'M •-J-.V* :? -X ■ •; - \ -- V . ’ • - ^ •' • ■’ " ' ■ 

:> V»X?« I \'s. * OS * V : •••.;: r -"’VvA-: ** ‘T . ' V-zV;* . .*-■ *•••? .V-. : ' -v. ■ , ■ .< .. • . 

;v y> .‘ p/a.?”? ^ A ':;.A ■ • *./ '• ■ ;•.* • ' ■ :•* 

|i£ II I. Cv>ncrete Applications A A,:*A- A'Ar VAA AA-’A.-A 

^ •• « -*• ■' ' •' 

th# skills and concepts learned in the 
wWiS|isi asctiott will be applied to actual (or simulated) 

* mg teams of which the participants are members « This section 
oomstetaoi tvo part*: Problem Solving, *nd Group lUintenance. 
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B. Group Maintenance and Emotionality 

/■V/; 1. Emotionality: Its Hole in Group Functioning, * 

\ < v x V; :‘ . v ... <• ' 

- 2. The Reaction to Group Situations 

•X/ v-, ' ■>' 

■ '•V;:.* Vx,x Test of Emotionalities 

V' • . : : r ; .• ■ X -• • • f - . o» : ,i : ' 

This test presents a series of group situations which 
enable participants to assess themselves in respect to 
v : • i their work orientation and four emotionalities: flight, 
fight, pairing and dependency. The tost provides data 
. which may provide a point of departure for individual 
or group assessments of the individual's role in the group, 
‘•.x 3, The How it Feels Here Test. 

ThiG instrument provides individual and group 
•• assessments of the health of the particular group, 
and also offers data which may be used as a point of 
departure for a group assessment. 
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4, Group Maintenance . 

, a. Discussion of Methods of Group Maintenance and 
H- : Stiategies of Intervention / ' 

, X b. The concluding exercise consists of a simulation 

? ]/■- ' j ! ; p 4 1 . . 4 - " ■ * ■ * ' *' - - * * ^ ; - 

situation which offers participants numerous opportunities 
test a variety of intervention strategies to 
identify and cope with emotionalities in order to 

and effective problem solving group. 
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^ v;V: V" II. Problem Solving in Groups 

-V* A* Two Problem Solving Models (Unit 2) : , 

1/ Linkages • . ; V.VV- ' ‘ V ' : 

At this point participants have received an overall introduction to 
‘■V. ‘ V.- the training program (Unit 1). They will have heard the background, 

Vr : .."v : > general aims and components of the training program described, and 

;/f .^S-V • they will have take) part in an experiential introduction to group 

processes and a discussion of it which touches upo.i certain common 
principles of group processes which will constitute common threads 
V-'v ; . throughout the training program. 

y ; N/ The present unit serves as an introduction to the first of the two 

i V; major parts of the training program, that section which teaches 
*:;V ; ‘ ; r conceptual and theoretical principles. The "Problem Solving in 
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»'V : V- 

Mtg&yy ;V : • . ; ,- 



, Groups" section seeks to identify the major components and processes 

which enter into problem solving in groups. This unit provides 

two problem solving models which are intended to provide conceptual 

frameworks, organizing points of reference for this entire section, as 

well as for the entire training program. The models provide organizers 
vA‘ :/ : «•' -/ ;.*:•• *• v: " . ‘ ' • ' \"v. . '*• • • •• • 

common vocabulary, and an overall orientation., the individual com- 
ponents of which will be studied In detail in succeeding units. 

• h. addition, this unit locuses on the problem-solving component 
** ^ Group Processes Training curriculum. It seems appropriate 
&$$$$■$ to emphasize often that the training program is directed toward facil* 

'-V.- , ..... 

^ V ' itating the solution of problems in the work situation in the schools; 
mm m ‘ particularly after the experience of Siamese baseball, a gentle 

JSI®!#5:: ? reminder that examination and understanding of group pre cesses 
* 14 copUrihot* to Unproved problemsolving skills back ajt schc * ‘ • 

tijumilfcjfi 1 ' V' ..'laiiAiig i> ' '■ '{‘•Vu ' •' •" - • rtnjr '**' *- 

' lecamtte la this un: 

& % y. .h y? y ‘-t ■> ?. *•. - • 
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2. Statement of Purpose 

. This unit describes two problem solving models in order to 
provide participants with an overview of the problem solving 
process and a common vocabulary with which to discuss it. 



' rhfs unit offers two ways of looking at the steps which enter into 
;j the process of solving problems; it identifies some of the com- 

. ; ' . ponents of this process,’ and it also distinguishes between individual 

v.-';r and group problem solving. 

. -;: : W ;’./■* Protocol Features: The materials in this unit are presented in order 
'* "/ , {> that participants may gain some understanding of 

'' . a. how problem solving may be conceptualized 

M&f'f':- *•: . ffii? b- two problem- solving models h- . ' 
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■ ; c< some differences between individual and group problem solving 
4. . Training Component: Participants should be able to 

«• / employ the terminology from the two models in discussing 
their own efforts to solve problems (for example) in the 
■ exercise v'hlch follows. 

b. Identify and distinguish between the various stages of the problem 
- solving process m discussing their own problem solving efforts. 
Instructions to the Trainer . 



'' '■ 00 tbe models.. 

to order to understand the differences between the two models and 
' ' the different facets of the problem solving process which they 

doocribej participants must understand the distinction between 






** •»* proeoM/v;..sw’,:' i . 

; . ' v„-\ • • -V - ' . > ;•; /- . • >:' , 

•** oontaihtd in die glossary. The trainer should 

fr ,: ' ► hi*'-'*-?:' • dtiKtlAA llkMPi tHfh ttfAl I IS Ott/t illtia f a 
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s-/^'^-- V '..; '•: ' ’ * ’ ,«V^ '■ \ $ 0 .-- . v '*- '} ■ 1 ^ •"■ . \\ k A * V''*. ‘$ ■'' 

f r ,' . '. ' . • ■ -’ ■ ■ ■■ ■ ■ -* . . :. •• • • ... .: . • - • •• -4' .. • ■ .-. • , . ■ - ' •■■-. ' . - ... ■ ... . ■ ' ■- 

••*' **• ^ l ' s a lecture. Liven it up any way you can. y' ' ' ■" v 

e. Pro 

■ •/• ' ' 1 v ''^. s \ f, 6. Ojntent of i 

k$}* ~S % ? •% : l ' • • a • Schedule of events \ : :j-. .• <[■:+. 

" • ’ r ' j^y ; [if}. V*'.: V ' y .* .\ (1) introduce the glossary 

*:• ^ distinction between tas 

: ® describe the two mode! 

£\ ■? ♦ &. £ >/3 ; • ** V * • yr (3) questions and discussi< 



. Provide en opportunity for questions and discussion. 

: Ojntent of the Unit - '* •’ /'• . , *• ? ’ ' — V; 

a. Schedule of events ! ;ftxS-: 

(1) introduce the glossary and discuss in particular the 
distinction between task and process. 

(2) describe the two models (lecturette) 







..." ' v x-* : 



m# 



1. Glossary for day; J : *>;• : ^ ^ •’• ‘ ”->: : 

As we proceed through this training program, it will be helpful if we can 
share a commonly understood and agreed upon vocabulary. Here are y : 
some simple but basic terms: V'v ’ Y/^ > •: Y; •, ' y 

Y^’Y Yv : Y^Y - ’' 1) v ,V Goal : Synonymous with ond, objective, and purpose. The goal is what 
\'\Y /{y /j . ‘V is to be achieved; that which a person or group intends to achieve. 

■f^'y Y'^YYHYY'' Some change Is required to achieve the goal. In purposive actions 



there is always an idea of a future goal, or end, and of the 
■ of its attainment. : YYYYY 



means 






2) 






Group: most simply defined, a group is a collection of individuals inter- 
acting vith each other, sharing a common goal, and characterized by a) 



: - - expectations for gx> up behavior (norms), and b) individual behavior (roles). 

3) Norm : A standard shared by the members of a social group to which the 
members are expected to conform and conformity to which is enforced 
b X positive and negative sanctions. YYY ’ '■ ; '.Y - ‘Y 

- j Y 4 ) / Y Role: Refers to the, set of expectat»ons which group members show 

.0&- * *-;V ’ concerning the behavior of a person who occupies a position in the group. 

’ Y-The position is the determining factor: different required and expected 
behaviors which are functionally indepci dent of the individual who occupies 
' ' * em (*•«• teacher, doctor, longshoreman, football player). 

5) Maintenance: Those activities directed toward preserving the group as a 

l $- “ - , : - V-' , ■- ■ ; . - -... ■: v, v. :.•••. . . " ' . ' ■ - 

1:7 *’'■:% productive and cohesive unit. . • , . 

‘ ‘ Influence : The term is used to denote changes in behavior of a person or 



Vl . 

. . ... 

At*' to others, their actions, or to participation of their responses. 



exertion 



7) v v / Task: What weeds to be done in order to achieve the goal; what has to be 
<^ 0 M In drier to bring ab^ut die changes which must occur to reach the goal. 

'V*:- 

Pra^ic< "■■■' Prac 






Process la, unftftunately, one of the most vague terms in 
aeia*ce. f At «•» extreme it ia*a general term which can denote 
M^W-#w^a^jiipect ci abcial Interaction. At the other extreme it can denote 









of empirical research, 
transition or series of transitions between one social condition and 



8 C ’ OX emimieai lest 

V' > V transition or ser 

Wb . ... 

$$4 another. Process, therefore refers to what takes place between ; 

j? ' • ' '.'.T' r -i>\ /' ;W Vr.i-;.v,-.v v -<y'f ■ 5 ** ' 1 

the starting and ending points, the actions events and changes which 






■’'s.v' >y t. >./ > ‘ * ;i>s " 

the end result either achieving or failing 
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V/v / D. The Heuristics of Problem Solving 
S’;'; This module has three objectives: 






a) The teams should be able to look critically at their ability as a group to 
engage in problem solving* Specifically, the first exercise is aimed at 
application of the problem-solving model introduced earlier to the solution of 
a simple problem, and at the development of problem-solving skills through 
practice, observation and discussion. 

b) Tfri teams should be able to recognize that the usefulness of the model is 
limited by the characteristics of the task, and by the style of working together 
which has evolved within the group. The cyclical nature of problem solving 



will be demonstrated by directing the attention of participants to the way in 
which their progress in the task loops back through several of the stages as 
they proceed toward a solution. ^ 5i :V-vV: A ''■■■'■• , ' • 

c) The teams will be able to defiue the concept of "heuristic”, and recognize 












the heuristic nature of many aspects of the problem-solving process 



They will 

learn to apply a useful heuristic device, role playing, to team-related problems, 
Other heuristics, appropriate to specific classes of problems, will be discussed. 



't- 7 : V-? v-y ;-:r : 

;U^ V? .• ,\ : y 

l« y Review of the Problem Solving Models 

^ y *' ■' ,*■ 'J t' 'y V. . J '. ^ . • ► i .'a.',':’* i - • v ’ . ' . \ • ' 

i 'i I: v v(; v * •' ' 

$ 8 $ to the trainer) Consult the section of the manual which introduces the two 
problem solving models. Review the stages of the first model briefly. Refer 
participants to the flowchart "Johnny’s Problem” intorduced in part I. D. of 
the program. . Draw attention specifically to the Control component appearing 
ft ; ili both this flowchart and in the second of the problem solving models - the 

Dynamics of the froblM Solving Ptsetu. This phase of th. models involves 

■Y’- T V- r V 

Choosing of p rob lea-solving strategist appropriate for the specific task. Since 

problem confronting a group can vary along nany dimensions, a certain amount 

of"v<*ucatod gBQSSlng" inevitably ontara Into tha decision as to which approach 
>. ■ v* v , - - 

Will at aott appropriate. ‘ Horn formally, such "educated guesses" are one class 

• •■■■ ■ , ■ . ; . • ;>- •••.• ;• • ,, ..j , . - 
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Thc Block Exercise . , , . 

'&&J' ■ v, ; .tyO;, .vyfyy’my 

1* Purposes: ^ - - 

•* a ) to gain experience in working cooperatively on a corjron problem, 

;y\; . : " b) to apply the problem-solving model to a single problem. 

■: ■■: ' • ■”• ’* . - •• • c- ■• .♦ • • •-.* / ,*• 

c ) to identify strategies, techniques, heuristics which relate to each 

V'j *';y stage of the model* >i;.v ^ . 

; :^r,v <0 to examine dimensions along which problems varv» 

e ' t0 cx Pl° re > through discussion, application of strategies identified by 
the group to "real" p oblens. * 7 '■>./. :{ : • . ■ . - • - ‘ . 

0ky . . f ^ to Practice observation skills, focussing on interactions which contribute 



to the solution of the problem. 
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2« Protocol features: 






j i 



Develops skill in group problem solving by 
*>^ ») Practice - practicing the techniques ; * 1 4 ; -;V ; ; • 

r b) Observation - watching critically the problem-solving behaviors of others 
c) Exploration of strategics! and the conditions under which they arc useful. 

mMm-mr- “■ ■• .- - ■ :: - 

<w^**sy;^y y^yyy i-y-yiv y. 

vill be able to recognise and provide instances of 
^ tedhu^lques end strategies for problem solving. 5 . 

i - behaviors identified i/ith each stage of the problen solving nodel. 
a R*5tifeip«nta will be able to deaonstrate skill in observing and recording 
^•^Wily the content of conversation related specifically to the 

#*#^ ''*•**• ’ ; yy’y:y'y^ . 

j4 ‘' ■' •' 

Information^ opinion, auggestidn. ; 

?Ul ; ba ablo to identify particular skills relevant to 
i ,e*seee*d by MMbers of thiir own group; o.g. t "Idea ovan", 
t» siaasenser, oodefator. . 
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**• Materials: -X ;J 

Kas an in-Han fmann Concept Test - 1 for each group. 
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Copies of Problem Solving Strategies Observation Sheet 



^ Vvv; Copies of Handout: Heuristics for Problem Solving 

•C? ..-v, v . * • ..*r *■ : .• ' * * 
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5. Sequence of Events: 

T " ’ v 










During the following exercise, two groups will test strategies for 






solving a problem. The third group will act as observers. Their task will be 



to keep a record of the various strategies which group members suggest, and 



adopt or reject. The data which they collect will provide a starting point 



for discuasing problem solving strategies and heuristics. 
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1. Perception (Unit 4) . 

• II. Trainers Introduction to the Unit 7-y 

■ > V! : * , 'y ' v-' - ■* - 3 . '■••■-:*• - - : ' . y. ■" 

A. Theoretical Considerations 
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1. Linkages 

: ; ;7 ■ ' a. A substantial section on communication is placed first in the 
Principles and Processes of Group Problem Solving part 
y-./v: v of the program, because communication is the beginning 
point of all group work. The section on communication 
is a substantial one because of the importance of communi- 
cation in all group processes. Participants have great need 
;* h ; : of understanding and skills in this area. 

b. The units within the communication section are organized 
./•••. . so as to move from the individual outward. 

( 1) The first unit concerns the way the individual perceives 
what occurs outside him! in fact, it deals mainly with 
;7V 1 7' V the sense of sight. It demonstrated the ways in which 
visual perception is distorted, and seeks to develop 



awareness and skills which will compensate in part for 






mm 



these distortions and biases. 



' /> 



v v (2) The second unit concerns listening or auditory perception: 

• ' *■ r " r "- ; - ■■ • ■ V ' r - 

' -,^-;y Tyy^ yy’:- ft seeks to develop an awareness of the difficulty of 11s- 












tenlng well. The first part of the unit takes a look at the j 
.*"^'7 listener, and at some obstructions to effective listening, j 

.*> *\ i/?. ,, : y ‘Vy ;i. - .V ,»•(•'* ;• . \ ' / v - . 

^ Listening usually involves a second person, communh 1 



: v y'-y v ; V- . v ci 
.x . y y/y*-*--, 

y ^ yyyy "' V r • _ 



cadon between two people; part two of the unit focuses 



on a dialogue between two people. 









(3) The third unit deals with commu dcation between an i 

- ^ V:'v V',i: v ■! .V ■ ■ j 

■' individual and a group. It incorporates the principles of j 



i h ^v..' . ' of group processes; it also has particular applications 



die first two units and moves beyond them into the area 

- vk ■ ■■ ■ ■ . . . 



ta te 

<«) The 



to teaching. 



fourth unit, a videotape presentation, depicts these 



[Q 



principles in operation in a classroom. (Opdonal - - 
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could be develop through discussion). 
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; : ^ (The order of these units could be changed by placing units 4 and 3 
>; • ; at the beginning of the section. If this were done the first unit 
; would stress diagnosis and the importance of communication in 
education, and the remaining units would move from the more 
neutral and mechanical to the more personal. ) 
y.i'\ 2. Purposes: '•>:>* ; : .; V ■- 

a) to develop an awareness of the perceptual processes. 

b) to develop sensitivity to the concept of perception as a construe- 
;v ■ tive activity by which the individual "makes sense" of what he sees 

c) to begin developing skills of accurate, unbiased observation. 

d) to develop skills in data collection. 

e) to demonstrate the use of public data in compensating for 
individual perceptual biases in groups. 

;r/ 3, Protocol Features: . ^ 

‘v.V’.’-.pThlfl unit seeks to develop in the participants, 

'vV5v. : : :;>r '>£ a ) an understanding of the processes of perception sufficient to deal 
‘■v .v;V! : • effectively with the phenomenon of perceptual bias in groups. 

vhV-... b) an awareness of perceptual biases as they appear 



*.“<■ Vc v 



&m% ii 1 .. 



• in one's own perceptions 






- in the per'A ,: iuns of others 

c) an understanding of some processes by which perceptual biases 
arise. -'-" 

d) an understanding of some specific sources of perceptual biases: 
: ■ - culturally and socially derived expectations 

*. projections - s : . ; , 

- die effects of particular experiences 

- stereotypes 

- prejudices .' 

e) an awareness of specific means of compensating for perceptual 

(R>r example, the cross- 








4. Training Objectives : • . 

a) participants will be able to distinguish between observation and in- 



ferences or interpretations. 

(i) participants will be able to distinguish when other interpret 



if 



: ■ instead of observing or stating fact. 

(ii) participants will be able to identify which statement of their 
. ; own are observations or inferences. 

b) in this and later discussions, participants will raise the possibility of 
perceptual bias, inquire about the sources of observations, and insist upo? 
cross* checking observations and informations 

c) participants will be able to identify some sources of perceptual 

;V:f biases. . ^ ^ : ■■ ' v;. . . 

d) ia particular, they will be able to identify the presence of the following 

; ' sources of bias in at least some instances: 

- stereotyres . V. 

..'*/• .. . - social/cultural expectations 

’» 'A ' -;:v 1 'V ,.v.. «vY V 

. - projection • 

5. Bibliography and references 
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\ B. Information about the Exercise and its presentation. 
1. Schedule' of Events 



^;V •) participants are shown two pictures and write a description of them. 



V ^ W the descriptions of each picture are read and discussed; each 
participant reads his description, arid the group discusses the 



’* iggg '• v accuracy of hie statements. 



c) participants are shown two more pictures and asked to write des- 



these descriptions In turn are read and their accuracy discussed, 
diacuaaion of perception, perceptual bias, its sources and 



' * cr *P -Oos of them. '& 

^ *>»•« descriptions In 

v ',Y 'V.- _ ■„ ‘ 

.f v , ■* : means < 
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i ot dealing with it , 



mi 

Mwii .v;"- 



2, The exercise 
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In this exercise participants are shown four pictures which are ambiguous or 
: which depict people in ambiguous situations. Participants are asked simply to 

' ; describe two of the pictures; their descriptions are then analyzed by the 
group in order to distinguish between observation and inferences. Then the 
participants are asked to describe two more pictures, and their descriptions 
are analyzed in terms of the growth of their awareness of the differences 
• between observation and inferences. A discussion of perceptual biases 
. and their sources follows. 
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■ L istening Skills 



A: The listener 



1. The Purposes: 



a) to focus awareness on factors affecting accurate recall and reporduction 
of verbal communication. 



b) to identify processes involved in listening which may alter the structure 
(syntax) and content (semantics) of verbal communication. 






e,g. , Target Sentence: He was struck by a moving van. 

Different structure/Same content: A moving van struck him. 

Same Structure/Different content: He was struck by a moving thought. 

c) to identify sources of distortion in verbal communication. 

d) to foster accurate, unbiased listening. 






• 2/ Protocol Features; ; . ■ 

. ; to develop a precision and sensitivity to language with respect to 

/ . a) how language influences rhought and action 

b) how language may determine or reinforce associative patterns 









e, g, , culturally defined associates, such as "hot-cold, " "table-chair, " etc 

c) how language can serve to reinforce thought stereotypes 

d) how culture influences linguistic expectations that may determine how 
information is processed prematurely. 

e. g. , our tendency to complete another’s thoughts in a particular way: 



; v, 

■ t>Hope 8 P rln * s 

./v.v ; v; < -.w ■ 



expectation - ’eternal" 

; alternative completion - 



"nice this vear, and not 
rainy, like it was last year. 



mmy:. e) how thoughts are organized Into patterns that can be t lited in order to 
facilitate response. ' . ' *. ' - ■ 

^ ‘ - see bibliography for research on organization in free recall. 
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f) how "cognitive" editing results In a loss of accuracy of recall. 



3. Training objectives: 



Participants will be able to recognize and provide Instances of 
a) how language may determine or reinforce associative patterns 



b) how language. can serve to reinforce tltought stereotypes 

c) how culture Influences linguistic expectations 

* d) how thoughts are structured and edited for ease of storage and retrieval. 

1 *) how cviniuve” editing result* in loss of accuracy of recall. ; 
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4. Sequence of Events: 

In this exercise participants are read 3 messages. The messages are designed 
to vary with respect to complexity and ambiguity of content. Participants are asked 
to reproduce each message, and to indicate how confident they are of the accuracy 
of their reproduction. Their reproductions are then analyzed in order to identify 
systematic alterations of the content and/or structure of each message. After dis- 
cussion, participants are asked to reproduce 3 additional messages. Again 



reproductions are analyzed in terms of reduced frequency of alterations and/or 
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Listening Skills 
B: The Dialogue 
L Purposes 

a) to illustrate listening skills involved in any verbal exchange between 

two individuals, • , 

b) to demonstrate how the requirement that the listener respond in a 
dialogue may present an obstacle to effective listening. 

c) to demonstrate how the participants' emotional involvement with the 

discussion topic may create an obstacle to effective listening. 

d) to provide an opportunity to apply knowledge acquired in the previous 
exercise to a different listening task. 

e) to introduce the concept of corrective feedback, and the role which 
feedback plays in facilitating communication. 



2. Protocol Features: ; ; : / , > . V' 

*7 . a) to develop sensitivity to _ue role of emotional involvement in verbal 

''7' exchanges. / 

b) to develop sensitivity to the competing demands of listening and responding. 

c ) t0 develop awareness of the existence of a variety of techniques for 

T facilitating listening and responding skills: 

' (0 Decentering 

' > (ii) Making things easier for the listener 
(ili) Soliciting corrective feedback 
■ ' ■ : ' (iv) Developing a common language 

•>: :v: • :■■■“ , ■ 

■ ..7 ■. ' *■ 

» ; 3. Training ObJac Jves; ' , : / ^ 

;• Participants will be able to recognize and give instances of 

7 a ) ro ^ e °* eniorional involvement in verbal exchanges, 

b) ^ interfere *. te with accurate listening due to the requirement of 
reaponae. X 

techniques for facilitating listening and responding skills 



C) 



.... y\ V- * >7-7. 

4, Sequence of Events* 




on an assigned topic, each repeating the content of -his partner's message before 
he may add to the conversation. The repetition must satisfy bo:h the original 
speaker and the third member, who acts as judge. Roles are then exchanged. 
Problems of communication stemming from difficulties in listening in this situa- 
tion are raised and elaborated on in discussion 
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